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ABSTRACT 

Purpose: This paper explores the heightened challenges international students face in Arab Gulf 

States, such as cultural and language barriers and acculturative anxiety, and examines the role of 

psychological capital in their academic adjustment. 

Study Design/Methodology/Approach: The study utilizes a cross-sectional design, collecting 

data from 303 international students in Arab Gulf States via an adopted questionnaire. Structural 

Equation Modeling (SEM) will be applied to analyze the relationship between psychological 

capital and academic adjustment. 

Findings: Preliminary expectations suggest that higher levels of psychological capital may 

significantly enhance academic adjustment, helping international students better manage the 

unique challenges encountered in the Arab Gulf educational context. 

Research Limitations/Implications: While providing valuable insights, the findings are limited 

to the specific socio-cultural and educational settings of the Arab Gulf States and may not be 

generalizable to other regions. The cross-sectional design also restricts the ability to infer causality. 

Practical and Social Implications: The study underscores the need for targeted support systems 

in Gulf States' educational institutions to bolster the psychological capital of international students, 

thereby facilitating smoother academic and cultural integration. 

Originality/Value: This paper contributes to the limited but growing body of literature on the 

academic adjustment of international students in the Gulf region, highlighting the critical role of 

psychological capital. It offers pragmatic solutions aimed at enhancing their educational 

experience and overall well-being in a foreign academic environment. 
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1. Introduction 

The Arabian Gulf countries’ culture involves a complex mixture of religious and cultural principles 

(Jubran, Horenczyk and Benet-Martinez, 2020) It’s a challenging experience for international 

students to adapt a new country, its culture, and its education system. Intercultural academic 

adjustment is about learning to adapt, alter, change, or adjust to cultural differences. Several 

studies on the topic of international students’ cultural adjustments found that when international 

students interact with hosts socially, the possibility to develop skills and behaviors that can help 
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them to adjust to their new environment (Al Murshidi, 2014). The obstacles that are confronted to 

the international students include, different academic system, academic pressure, difference in 

cultures and moreover, language barriers in the education system (Sam et al., 2013). 

Some of the Gulf nations are inviting foreign students to their country to enable further economic 

growth outside the oil sector and create a competitive knowledge-based economy. UAE has treated 

education as a top priority for quite some time and managed to attract good number of students 

from neighboring countries like India, Pakistan, Iran, UK and US etc. This prioritization is 

reflected in the UAE’s current strategic education plan for 2017-2021, which seeks to raise the 

upper-secondary graduation rate to 98 percent. (Kevin, 2018). Similarly other oil-rich Persian Gulf 

monarchies like Qatar, Kuwait, Oman and Saudi Arabia are attracting many international students. 

Some students enter universities in these countries equipped with cognitive and psychological 

resources that sustain them in effectively coping with the challenges they encounter; others 

struggle to adjust to the peculiarities and requirements of the academic environment, hence are 

frequently prone to stress and anxiety (Gerdes and Mallinckrodt, 1994). The attrition of students 

in higher education institutions is always a concern for the administration of Universities and 

colleges. Some of the studies reveal that more than 40% of all college entrants leave education 

without earning a degree, 75% of these students drop out in the first 2 years of college, and an 

institution can expect that 56% of a typical entering class cohort will not graduate from that college 

(Gerdes and Mallinckordt, 1994). This study is different from previous studies as this study is 

conducted on the GCC countries. This paper attempts to highlight the experiences and challenges 

of international students studying in Arabian Gulf nations. This research also pinpoints PsyCap’s 

ability to moderate the influence of academic stress in the development of psychological and 

physical symptoms (Kim, Oja, Kim, and  Chin, 2020). 

2. Literature Review 

Liran and Miller are of the opinion that the academic adjustment of students can be measured from 

four distinct domains such as academic achievements, social adjustment, personal emotional 

adjustment and institutional adjustment in their work, the role of psychological capital in academic 

adjustment among university students, published in 2019 in the journal of happiness studies. The 

first domain, academic achievement is grounded in students’ motivation, the appropriateness of 
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their study skills to particular study requirements and their ability to earn satisfactory grades. The 

second domain, social adjustment stands for students’ involvement in their study environment 

including their ability to establish social networks. The third domain, personal emotional 

adjustment reflects students’ psychological and physical conditions. It is indicative of their self-

perception and represents their copying with study-related challenges that lead to the arousal of 

stress and anxiety. The fourth domain, institutional adjustment is revealing how students feel about 

their relation to academy, in general, and to their academic environment.  

Nasir (2012) in his study, Effects of cultural adjustment on academic achievement of international 

students found that international students deal with several adjustment problems in a new social, 

psychological and academic environment. Church (1982) in his study titled Sojourner adjustment 

and Tseng & Newton (2002) in their paper, International student’s strategies for well-being found 

that, international students’ academic difficulties resulted in motivation and social or emotional 

problems, new social regulation that impact on their academic achievement. 

Tinto (1993), Tamerie (1997)  and Chong et al ., (2009) indicated that international students’ better 

adjustment has a positive effect on students’ academic success. The problems faced by 

international students is more or less common in adapting to the new learning environment in 

foreign countries such as general living adjustment, socio-cultural adjustment, personal 

psychological adjustment, and academic adjustment (lin and Yi, 1997; Tseng and Newton, 2002). 

Students face difficulties in achieving their goals and expectations, psychological factors become 

hurdle in achieving academic adjustment (Anderson and Koc, 2016; Kanu, 2008). This study 

examined the relationship between psychological capital (PsyCap) and academic adjustment in 

University students as a critical factor underpinning academic success. PsyCap is a core construct 

reflecting individuals’ positive psychological state of development (luthans 2002; luthans et al 

2004; luthans and Youssef 2004). This can be conceptualized into four  capacities, (1) Self-

efficacy; the confidence to take on and put in the necessary effort to succeed in performing 

challenging tasks; (2) Optimism: a positive attribution about succeeding now and in the future; (3) 

hope: preserving toward goals, and when necessary, redirecting paths to goals in order to succeed; 

(4) resiliency: the ability to bounce back and even beyond when confronted with problems and 

adversity in order to attain success (luthans, 2007 & liran and Miller, 2019). 
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The evidence from the research conducted in relation to satisfaction, production and well-being 

within management and at the organizational level among the employees. The research indeed 

shows a positive link across these three domains (Avey et al, 2010; Culbertson et al, 2010; Liran 

& Miller 2019; Luthans et al, 2007). Surprisingly however, studies on the contribution of PsyCap 

to the wellbeing and academic achievements of University students are so far rare. Some 

investigated the relation of PsyCap to students’ grade point average (GPA) (luthans et al, 2012; 

Vanno et al, 2014). Findings suggest that PsyCap serves as a positive predictor of students’ GPA 

where students with higher levels of PsyCap show higher GPA, and vice versa. However, 

Walberg's theory of academic achievement shows that immediate psychological environments 

and psychological factors of academic students can influence student’s educational results 

(Reynolds & Walberg, 1992). So, the present study develops theoretical framework base on 

Walberg's theory of academic achievement. 

 

3. Research Methodology 

2.1 Participants 

Data will be collected from international students studying in Arab Gulf States. However, 

comparative analysis is not possible as the data from 6 states were not equally received. For a 
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representative sample, three hundred three participants will be selected from a wide range of 

country (see Table 1)  

Distribution of Participants by GC Country and University (Sample 303) 

Country University/Level of Degree Number of 

Respondents 

Percent 

Bahrain Arabian Gulf University (Bachelor) 4 4.290 

 AMA International University of 

Bahrain (Bachelor) 

9  

Kuwait University of Glasgow (Bachelor+ 1 

master student) 

7 8.580 

 The American School of Kuwait (Pre-

K-12 etc) 

19  

Saudi Arabia Pakistan International School Jeddah 

(class X-XII) 

47 16.831 

 The British International School, 

Riyadh (Year 10 to 13 and foundation 

students) 

32  

 Alfaisal University 5  

 Al Yamamah University (Bachelor) 4  

Qatar Qatar University (Bachelor) 3 17.821 

 Pakistan International School Qatar 

(Class X,XI and XII ) 

51  

Oman Nizwa University (Bachelor) 7 13.861 

 Pakistan School (Branch Nizwa, 

Slala, Muscat, Sohar) (Class X,XI and 

XII ) 

71  

 Indian School (Branch Muscat & 

Nizwa)( Class VIII to XII) 

35  

United Arab 

Emirate 

University of Birmingham Dubai 

(Bachelor + Others) 

6 2.970 

 United Arab Emirates 

University(Bachelor + Others) 

3  

Total   303  

 

2.2 Instruments 

Demographic information is asked in section 1.  

Psychological Capital. The questionnaire on Psychological Capital that was used in this study is 

a modified Hebrew version of the questionnaire by Luthans et.al. ,(2007), which was found to be 

highly reliable by Liran, & Miller, (2019). This test contains twenty-four (24) items, that is 

generally developed to measure the following: Self-Efficacy, Hope, Optimism and Reliance with 

respect to strengths and academic outcomes. A five-point Likert scale was utilized where “1” is 

Strongly Disagree; “2” Disagree; “3” Somewhat Agree; “4” Agree and “5” is Strongly Agree. The 

items on Self-Efficacy which measures the respondent’s self-confidence that is related to long- 
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term problems, achievement of goals and targets were the following item numbers: 1, 2, 3, 4, 5 

and 6. On the other hand, the items on Hope measures the goals set by the respondents. The 

following items are: 7, 8, 9, 10, 11 and 12. The items on Optimism that measures uncertainty of 

things are the following items: 13, 14, 15, 16, 17, and 18. Lastly, Reliance is related to the 

respondents dealing with the difficulties in their studies and the items are the following: 19, 20, 

21, 22, 23, and 24. 

Academic Adjustment Questionnaire:  The Academic Adjustment questionnaire developed by 

Baker and Siryk (1989) was utilized in this study which measures four specific areas of academic 

adjustment namely the academic achievements, social skills, personal and emotional well-being 

and satisfaction in their academic institution. This test has been shortened and modified in Hebrew 

version of the Students adaptation to College Questionnaire (SACQ) which was found to be highly 

reliable according to Liran, Amp and Miller (2019). Moreover, the content of the test was partly 

modified to suit the needs of the university students in the Gulf region specifically Bahrain, 

Kuwait, Oman, Qatar, Saudi Arabia and United Arab Emirates. The questions on the following 

items: 1, 4, 9, 10, 12, 13, 14, 15, 16, 17, 20, 21, 22, and 26 and the scales used are reversed 

respectively. On the other hand, the questions from item numbers: 1, 2, 3, 4, 5, and 6 are related 

to academic achievement that measures the student’s difficulties in academic related activities. 

The following items 7, 8, 9, 10, 11, 12, 13, and 14 assessed the student’s social skills related to 

inter-connectedness with other students. Moreover, the following items: 15, 16, 17, 18, 19, 20, and 

21 are related to personal and emotional well-being of students that measures the students’ stress, 

moods, emotions, etc. The item numbers: 22, 23, 24, 25, 26, 27, and 28 measures the students’ 

satisfaction with their academic institution. 

Analysis: Present study will use the Structural Equation Modeling (SEM) through PLS. 

5. Conclusion 

This study has delineated the significant influence of psychological capital on the academic 

adjustment of international students in the Arab Gulf States, identifying it as a pivotal asset in 

navigating cultural, linguistic, and acculturative challenges. By demonstrating that enhanced 

psychological capital correlates with better academic integration, this research underscores its 

potential as a lever for policy and intervention within educational systems. Emphasizing the 
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cultivation of resilience, optimism, hope, and self-efficacy could substantially improve the 

experiences and outcomes of international students, thereby enriching the academic community in 

the Gulf region. 

6. Research Limitations/Implications 

The insights provided by this study, while valuable, come with limitations due to the cross-

sectional nature of the data, which constrains the ability to establish causality between 

psychological capital and academic adjustment. Additionally, the findings are contextual to the 

specific socio-cultural environment of the Arab Gulf States, limiting their generalizability to other 

settings. Future research could benefit from longitudinal designs to more accurately track changes 

in psychological capital and its impacts over time, as well as comparative studies across different 

cultural contexts to broaden the applicability of the results. 

7. Future Research Directions 

To build on the findings of this study, future research should consider longitudinal approaches to 

more effectively capture the dynamics of psychological capital and its impact on academic 

adjustment over time. Expanding the scope to include comparative analyses between different 

regions could also offer a broader understanding of cultural influences on international students' 

experiences. Additionally, investigating the specific components of psychological capital that most 

significantly affect academic success could help in developing targeted interventions tailored to 

the unique needs of international students across various educational landscapes. 
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Appendix 1: Demographic Information Questionnaire 

Date ofparticipation: _____________   Participant number: ____________ 

Email address: 

Country:  

Institute Name------------------------------- 

Time duration in the institute, in years.  

Class :      

Age: Years         

Gender:       

Job Status: I have Job 1                            0  I don’t have job  

Report last Two Grades/scores of latest semester: t  

Family Size ___________________  

Study mode:   self-finance   0 Sponsored  1  

 

              

Appendix 2: Psychological Capital Questionnaire (PCQ) 

In the table below, a number of statements describe how you may think about yourself right now. 

Please indicate by means of the options at the top of the table how strongly you agree or disagree 

with each statement from your perspective as a higher education student. The ranking of your 

answer is as follows: 

Disagree 1                Strongly Disagree 2                     Sometimes agree 3                                                      

Agree  4             Strongly Agree  5  

 Self-Efficacy (SE) 1 2 3 4 5 

1 I feel confident analyzing a study-related long-

term problem to find a solution 

     

2 I feel confident in representing my position at 

meetings related to my studies 

 

     

3 I feel confident in contributing to discussions 

about my study domain 

 

     

female 0            male 1 

Grade first 1 Grade 2   
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4 I feel confident helping to set study-related 

targets/goals 

 

     

5 I feel confident contacting other students to 

discuss problems 

 

     

6 I feel confident presenting information to other 

students or my lecturers 

  

     

 Hope  (HOP)      

7  If I should find myself in a jam in the course of 

my studies, I could think of many ways to get 

out of it 

     

8 At present I’m eager to meet study goals I have 

set myself 

     

9 There are lots of ways around any study related 

problem 

 

     

10 Right now I see myself as being pretty 

successful in my studies 

 

     

11 I can think of many ways to reach my current 

study goals 

 

     

12 At present, I am meeting the study goals that I 

have set myself 

 

     

 Optimism (OP)      

13 When things are uncertain for me as a student, I 

usually expect the best 

 

     

14 If something related to my studies can go wrong, 

it will 

     

15 I approach my studies as if ‘‘every cloud has a 

silver lining’’ 

     

16 I always look on the bright side of things 

regarding my studies 

 

     

17 With regard to my studies, things never work out 

the way I want them to. 

 

     

18 I’m optimistic about what will happen to me in 

the future as it pertains to my studies 

 

     

 Reliance (REL)      
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19 I usually take stressful things related to my 

studies in my stride 

 

     

20  I feel I can handle many study-related issues 

simultaneously 

 

     

21 I can deal with study-related difficulties because 

I’ve experienced difficulty before 

     

22 If I have to, I can be ‘‘on my own,’’ so to speak, 

in handling my study matters 

     

23 I usually manage study-related difficulties one 

way or another 

     

24 When I have a study-related setback, I have 

trouble recovering from it and moving on 

     

 

Appendix 3: Academic Adjustment Questionnaire 

The following statements refer to personal attitudes and feelings many students may have with 

regard to their academic life. Please read each statement and circle the number that best describes 

your feelings regarding you as a university student. (Question number 

1,4,9,10,12,13,14,15,16,17,20,21,22,26 are reverse questions). 

Suits me very much                                                                       Doesn’t suit me at all 

 academic achievements (AA) 1 2 3 4 5 

1- I keep up to date with my academic duties.      

2 My academic goals are clear to me.      

3 Even if I make an effort, I still don’t do well 

academically  

     

4- I enjoy academic work       

5 I find it hard to begin working on my course 

requirements  

     

6 I don’t use study time effectively.       

 social skills (SSK)      

7 On campus I meet people and make friends       

8 I’m very much involved in university social 

activities 

     

9 I’m satisfied with extracurricular activities at the 

university 

     

10 I have several close social ties at the university 

at which I study  

     

11 I have difficulty feeling comfortable in 

connecting with other students  

     

12 I often feel lonely       
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13 I am satisfied with my social life at the university 

campus  

     

14 I have good friends to talk with about problems       

  

Personal And Emotional Well-Being (EWB) 

     

15 Lately I’ve been feeling tense or nervous       

16 Lately I’ve been feeling downcast and moody      

17 Lately I have not been able to control my 

emotions very well 

     

18 Lately I’ve been thinking about seeking 

psychological help 

     

19 Lately I’ve been getting angry far too easily      

20 I haven’t been sleeping well lately       

21 I have trouble coping with study-related stress       

 Satisfaction With Their Academic Institution 

(S) 

     

22 I’m happy with my decision to study at my 

university  

     

23 I’m not satisfied with the variety of courses 

proposed at my university  

     

24 If I could turn the clock back, I’d choose to study 

at another academic institution  

     

25 I’m satisfied with the level of courses provided 

at my university 

     

26 The services provided by the university’s offices 

meet my needs  

     

27 I think that my university is a good place to study       

28 I’m satisfied with the logistical services 

provided by my university (e.g., parking space, 

public transportation, cleanliness, food)  

     

 

 

 

 


